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CHAPTER I 
STATEMENT AND JUSTIFICATION OF PROBLEM 
Statement of Problem 
The purpose of this study was to explore the areas 
which research says are important aspects of listening, 
and on the basis of these findings to attempt to construct 
and validate a listening ability test for use in grades 
one and two. This investigation was concerned with the 
following problems: 
1. To identify through research the component 
parts of the listening process 
2. To construct trial items for an experimental 
form of a listening ability test based on the 
findings of researeh and conclusions reached 
by members of the group conducting the study 
3. To administer the test to a population of 664 
first and seeond graqe children 
4. To make an item analysis as a basis for 
excluding irrelevant material 
5. · To determine the index of difficulty of the 
various test items 
6. To discover the differences in performance of 
children in grades one and two on the 
listening ability test. 
Doston Universlt~~ 
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Justification of the Problem 
Research indicates that there is a great need for 
directed training and a reliable measure of listening at 
every g~ade level. 
James I. Brownl states that there is a need for 
evaluation of the receptive skills of listening and 
reading. They are the· foundations .upon which the entire 
educational structure is built. The importance of reading 
has long been recognized., but listening has been neglected. 
Brown2 stresses the need for formal as well as 
informal evaluating devices in listening. He enumerates 
five advantages of a formal standardized test. 
l. It enables the teacher to interpret results 
by providing percentile ranks and standard 
scores. 
' 2. It helps . the teacher to compare her students 
with those making up a sizeable norm group. 
3. It provides known reliability., validity., 
difficulties, and predetermined relationship 
with other test instruments established 
through research. 
1James I. Br.Qwn_, "Evaluation of Student Performance 
in Listening., u . Education., LXXV (January j '"'·1955), 316-317. 
2Ibid. 
2 
4. It is easily administered. 
5. It is .easily sc.ored.. . 
At the time of this writing, ·there is only one 
commercial standardized test available, and that is the 
BrJwn-Carlsen Listening Comprehension Test1 which is at 
high school level. · 
I 
I 
Brown2 feels there is also a need for informal 
te~cher-made tests to round out the evaluation. This helps 
the ch;tld to evaluate his own progress. 
1 
Caffrey3 indicates that although.there are.many 
re.f:erences made to listening, ther.e have. been little good 
I 
i dai:l,a on which to build a good program of corr.ective 11audingtt 
ins!truct;i.on. He says that .. a good step will. have been 
takEm when· the "auding" age.can be estimated as reliably 
as ~he reading age. 
A few systems have felt the need for. including 
lisbening instruction in.their curriculum: •. Nichols4 reports 
1James·I. Brown and Robert Carlsen, Listening. 
Comprehension Test, (New York: World Book Company, 1953), 
pp.: 1-14. 
il 
I 2 
I Brown., 2E· cit., p •. 318. 
[ 3John Caffrey, 11The Establishment of Audin~ Age 
Norms," Schoor·and Societ~LXX (November 12, 1949), 310. 
·4Ralph G. Ni~b.ols? "Listening Instruction in.th~. 
Secondary Schoor.,·n Bulletin of the National Association of 
Secondary Scpool Principals, XXXVI (May, 1952), 159. 
,er===4================================~=== 
that Phoenix~ Arizona~ and Nashville, Tennessee~ are two 
communities with a listening program. Nebraska and 
Minnesota are two states incorporating listening. 
Walker~ 1 supervisor of the Nashville schools~ 
reports that teachers recognized a need to improve 
listening because: 
1. Children were unable to follow oral directions. 
2. They failed to distinguish between statements 
of fact and opinion. 
3. There was apparent inability to listen to both 
sides of a controversy. 
4. The level of the pupilst tastes iri radio and 
television listening was low. 
5. There arose distortions and confusions 
reflected in reports of what they heard. 
Heilman2 summarized the problem by stating that 
although educators agree that.listening must take place to 
learn~ it has not been put into the curriculum. The folk-
lore of education assumes that children come to school with 
the ability to listen~ and activities are built on this 
lLalla Walker> "Nashville Teachers Attack the Prob-
lem of Listening~ n Education~ LXXV (January~ 1955), 345. 
2Arthur Heilman> "Listening and the Curriculum," 
Education~ LXXV (January,. 1955), 283. 
4 
premise •. He goes on to say: 
T.here.are nundreds of tests tpat measure behavior, 
variability in skills or abilities, but how many 
teachers have used, or even seen a test of listening 
ability? If not, does it mean that educators believe 
that ~ven though tests could be made to me~sure this 
ability, nothing could be done for pupils atter.the 
data werein? 
. We must admit that as educators we know little 
about the listening process and have apparently never 
been bothered to formulate the questions to which we 
need answers if we are to enhance learning through 
listening. It is undeniable that listening has few 
champions in the arena of research.l 
lrbid., p. 284. 
5 
CHAPTER II 
REVIEW OF RESEARCH 
Historical Background of Listening 
Johnsonl contends that centuries before man learned 
to communicate with written symbols~ he relied on learning 
through listening to the spoken word. 
Through the ages listening has been the primary 
means of gaining an' education and for enlarging ones' 
own experiences. As Furness2 says~ culturally speaking, 
listening is as old as mankind. Some of our greatest 
teachers: Homer, Socrates, Jesus, and Mohammed used speech 
and listening more effectively than reading and writing. 
With the introduction of the printing press almost 
four centuries ago, listening and speaking gave way to 
reading and the printed page. The art of listening and 
the culture of oral tradition were replaced by concern 
for print. Reading ability became a measurement of 
literacy. 
lwendell Johnson~ uno You Know How to Li~ten?" 
A Review of General Semantics, XII (Autumn, 1949), 9·· 
2Edna L. Fu.r.ness, nRemediai ~d Developme~tal 
Program in Listening,n Elementary English, XXXII 
(December, 1955)~ 525. 
As one of the language arts, listening plays an 
extremely important role. Language is a two-way process, 
with speaking and writing as the means of sending com-
municat·ion and readi;ng and listening as the receptors. 
Jobnson1 indicates that the trend within the last 
quarter century has been to return to the use of oral 
communication. Radio, motion pictures, and television 
have increased the importance or listening as a source 
of information. Anderson2 feels that the tragedy is that 
the eyes are trained while the ears are neglected. 
Nichols3 ~ade a startling comparison on the 
relatively small amotlil:t of information on listening as 
compared-to the data available in the field of reading. 
According to the Encyclopedia of Educational Research, he 
says that there had been 1951 scientific studies relating 
to reading by 1939. From then until 1952, counting 
published and unpublished studies, the figure ran to 2500. 
By ·way of contrast, until 1947, only 14 scientific 
researches on classroom listening ability had been 
published. 
1 . . Johnson, .2£• c~t., p .. 15. 
.. 2Harold A. Anderson, rrNeeded Research in Listening, 11 
Elementary English, XXIX (Apri'r, 1952)', 215. 
~ichols, E£• cit.~ p. 160. 
7 
Sister Florent~nel defines the traditional school as 
one in which.children were taught to "pay attention.n The 
children had to listen to repetition of the same material 
until they were bored. Today~ the modern school is one 
in which listening results in learning. Listening, in the 
latter situation, opens the door to learning. 
According to Brown,2 as earlY as 1917, an a~tempt 
was made to measure listening. Up _until 1950, there had 
been 30 studies and a test of.liste~ing ab+lity. In 1953~ 
Brown and Carlsen3 published a standardized liste:p.ing 
comprehension test for the high school l~vel. To. date, it 
is the only standardiz~d listening test available. 
This group has opserved a growing interest in this 
important a;'ea of language_communication, eviq.enced by 
the. larger number of articles appearing in the Education 
Index since 1950. 
lsister M. Florentine, s. s. J'., ."Children See and 
Hear and Learn,n The Catholic School.J'ournal, LVI:8 
(October~ 1956), p. 238. 
2 -Brown, .2£• cit., p. 14. 
3Brown and Carlsen~ Ibid. 
Definition of Listening 
Brown1 quotes the Greek philosopher Zeno who said, 
nwe have two ears and one mouth that we may listen the 
more and talk the less." 
According to Heiiman, 2 little is known concerning 
the listening process. However, Adams3 says that there 
are four distinct characteristics of good listening. 
First, it is purposeful; second, it is attentive; third, 
it is critical; and fourth, it is responsive. 
Listening is more than hearing in the same way that 
reading is more than seeing~ It is the receiving end of 
language. 
As a result of a workshop in listeni~g conducted 
by the Nashville, Tennessee, schoolsj 4 the committee 
indicated that listening has a psychological basis: 
Listening-like reading is a process of meaning 
with symbols. In the one ease the symbols are aural; 
in the other, visual. In both eases the ehildts 
libid., p. 69. 
2Arthur Heilman, uListening and the Curriculum," 
Education, LXXV (January, 1955), 284. 
3Harlen M~ Adams, nLearning to Listen,tt The Clearing 
House, XX (March, 1946), 401. . . 
~leanor Davis~ Chairman, nListening in the Primary 
Grades,n Course of Study in the Nashville Schools, 
(September, 1952), 1-2. 
9 
ability to understand depends on the depth and 
variety o~ the concepts, word meanings, and language 
skills he has developed. 
Fessenden1 has. set forth a theory involving levels 
of listening. Listening is an amalgamation of physical 
and mental events. The first assumption is that sound 
waves are received by-the ear in a temporal order. 
10 
Variations give the bearer the clues ~or his inter~~etation 
of sounds. Any mental, emotional, or physical condition 
that inter~eres with the function o~ the ear.would seem to 
a~~ect the quality o:r listening. 
A person hears many things in spite of himsel~, but 
he does not truly listen until he makes conscious, 
deliberate use o~ his auditory mechanism. 
There is less physical.e~~ort involved in listening 
to pure tones. There is less e~~ort expended in listening 
to words and ideas that are familiar than to those that 
are new and complex. 
The second basic assumption is based on the first. 
We collect patterns o~ sound in memory. As each recognized 
unit is completed, it enters the "mental streamn to mingle 
with present impUlses in building concepts and ideas. If 
the sound wave is no:t recognized, the "memory tubett becomes 
1seth A. Fessenden,· nLevels o~ Listening, a Tbeory,n 
Education, LXXV (January, 1955), 288-291. 
11 
"clogged.n The result is con:f'usion. Man has the capacity 
to select sound waves~ and maturity results in greater 
ability to automatically channel basic concepts. 
The third :f'undamental assumption is that our mental 
activities reach varying levels of' reaction to impulses 
received :f'rom the neurological system. nListening is a 
pulsating process in which separate concepts :f'low smoothly 
into iq.eas and emotions.nl 
One minute of' listening might result in the 
:f'ollowing levels: 2 
1. Isolating sounds~ ideas~ arguments~ :f'acts 
2. Identi:f'ying and giving meaning to aspects 
which have been isolated 
3. Integrating with past experiences--di:f':f'iculty 
arises when there is no-background of' experience 
4. Learning to inspect the new and old data--this· 
is the beginning of evaluation 
5. Interpreting what we hear and appraising the ~ 
process and content 
6. Interpolating. comments and statements heard 
1. Learning to introspect as well as to listen. 
1 
. n Audingn is a term whi.oh Brown, defines as: 
"Listening to, recognizing, and interpreting spoken 
symbols.n It is to the ears what reading is to theeyes. 
This is the first language ability developed by a child. 
His hearing perception provides his largest vocabulary, 
12 
and this pertains through the primary_grades, until reading 
has become established. 
Bailey, Horrocks, and Torreson2 suggest that children 
as well as adults have learned to ntune inu and also to 
ntune out.n 
Str~mer3 believes that listening is closely related 
to personality. He feels· that personality has a greater 
influence on listening ability than it has on reading 
ability or general intelligence.. He considers the 
personality structure of the speaker and the psychological 
reactions of the listener as important aspects of listening. 
For this reason, ·he questions the validity of any test for 
real-life situations. 
1Don Brown, nAnd Having Ears, They Hear Not, u Journal 
of the National Education Association, XXXIX (November, 
1950), 586-587. . 
2Matilda Bailey, Edna M. Horrocks, and Esther 
Torreson, nLearning Through Listening,u Language Learnings, 
Kindergarten, Grade 1 1 Grade.2, (New York: The American 
Book Company, 1956), 10. 
3walter F. Stromer, nListening and Personality,n 
Education, LXXV (January, 1955), 323. 
He1 feels that personality alters the four basie 
skills involved in listening. He lists these skills as 
follows: 
1. Skill in language symbols 
2. A good-sized voeabulary 
3. An understanding of grammatieal form 
4. A breadth of background upon whieh to build 
assoeiations. 
It is not a question of either skills or self-
understanding~ but a combination of both that is needed.to 
acquire good listeners. Stromerts2 definition or a good 
listener is: 
• • • one who in a wide variety of dynamic social 
situations makes the best possible use of all 
auditory stimuli available to him~ to improve his own 
well-being and integration and his relationship to 
others in his environment. 
In conclusion~ Heilman3 cautions that: 
• • . • listening may result in learning, but 
listening is not learning and neither wishing nor 
more listening will make it so. · 
Applegate4 presents this problem in verse. It was 
written by a primary teacher: 
libid. 
2Ibid." p. 324. 
3Heilman, lee. cit. 
~uree Applegate, "To Listen Imaginatively,rr Grade 
Teacher, (December, 1956)~ .38 • 
13 
... =====+==============================================~====== 
"· . · ...... 
His brown eyes sparkle~ 
Personality glistens~ 
But when I .teach~ 
He never listens. 
Importance of Teaching Listening 
14 
Adams1 says~ "Because we listen to learn~ we must 
learn to listen.u A maj-or portion of our information~ 
opinions~ attitudes, entertainments~ and social intercourse 
are received through listening. If one is to become a good 
listener~ he must be tr-ained to listen. 
Nichols2 says the listener, not the speaker, is 
primarily.responsible for any learning which may take 
place. Since so much knowledge and information are 
available through oral media, .listening must become one of 
the most important parts of the school curriculum. 
Anderson3 reminds us .. that one of the accepted 
principles of curriculum construction for schools is that 
pupils ought tp be taught to do well those things that 
current living demands of them. Keeping this premise in 
mind, it can be shown how very important it is to teach 
children to ~isten well. 
lAdams, loc. cit. 
2Ralph G. Nichols~ ttHe Who Has Ears"~ Nati.onal 
Association Journal~ X:XXV (January~ 1956)~ .16. 
3Anderson~ ££• cit.~ p. 216 • 
As Sister Florentine1 says, the materials for 
listening, such as radio, television, records, wire and 
tape recorders, have become available to all. 
The world has become our classroom. The world 
can.be changed by developing good listeners--the 
greatest weapon2against false oratory, dictatorship, and propaganda. 
15 
Accordi:O:g to Althea Beery,3 "Learning is at its best 
when children read or write, speak or listen in terms of 
their communication needs and in light of their purposes." 
' If we want our children 1 s learning to be the best, then 
they must be taught to listen purposefully. 
Mersand4 says that students should be trained in 
listening to fulfill the following objectives: 
1. To comprehend 
2. To evaluate quickly what they hear 
3. To enjoy 
4. To improve their oral expression 
5. To appreciate literature 
6. To listen graciously to others. 
1Sister Florentine, .2£· cit., 238. 
2 . Ibid. 
3.A.lthe~ Beery, "Experiences in Listening,". 
Elementary English, XXVIII (March, 1951), 132. 
4Joseph Mer sand, · 1'Why Teach List~ning, ir English 
Journal, XXXX (May, 19~1) 11 , 261-262,.. .. 
Sister Mary Kevin1 commented that Paul Rankints 
study showed that 42 per cent of waking time is spent in 
listening. She went on to say that Miriam Wilt found that 
although teachers thought children in school listened only 
seventy-five minutes of the day, they really spent one 
hundred and fifty-eight minutes in listening. 2 
Anderson3 says: 
We have always spoken a thousand times more words 
than we write, and listened to a thousand times more. 
words than we read.. Modern developments in the media 
of oral communication such as television and radio 
have made the spoken word the most powerful means of 
communication • • • • If this medium is not also 
going to become the most dangerous, this and each 
succeeding generation must be taught to. listen. 
Johnson4 goes on to say: 
As the world grows more ominously voluble by the 
hour, the words we hurl at each other are no more 
confusing and maddening, or clarifying and calming 
than our habits of listening permit them to be. 
Until they reach our ears, they are mere sound 
waves • • • • It is through the alchemy of listening 
that they become transformed into the paralyzing and 
convulsant toxins of mistrust and hate or the 
beneficent potions of good will and intelligence. 
16 
lsister Mary Kevin, nHave We Overlooked Listening?", 
Catholic School Journal, LV. (May., 1955), 147. 
2 Ibid. 
3Anderson, .2£.· cit., p. 215. 
4.rohnson., loc. cit. 
1-7 
Relationship of Listening to Reading 
Adams1 affir.ms that listening and reading are the 
receiving.end of language. Since these two hold similar 
positions in the language field~ there are definite skills 
and aspects of each which have a counterpart in the other.2 
Caffrey3 parallels nauding" ability with reading 
ability. First~ ability in both of these receptive 
language skills increases with age up to a certain point. 
Second~ both of these skills can be improved to an 
indeterminate extent. Lastly~ both abilities are 
measurable. 
A person who reads receives infor-mation~ as does 
a person who listens. People are trained to read so that 
they can understand and recognize the printed word. People 
also need training in order to understand and comprehend 
the spoken word. 
Reading can be divided into important categories 
such as the four which follow: 
1. To find the answer to a question 
2. To get unspecified information 
lAdams~ loc. cit. 
2olive s. Niles and Margaret J. Early~ nAdjusting 
to Individual Differences in English~" Journal.of 
Education~ C:X:XXVIII (December~ 1955)~ .42. 
3caffrey ~ .£E.· --~it. ~ 31l. 
3. To follow directions 
4. To get help in the solution of a problem. 
Each of these classifications is based on the readerts 
purpose~ and his procedure in the reading will also be 
based on his purpose.1 
LikewiseJ listening can be divided into categories 
where the purpose or the listener will determine the way 
in which he listens. Several categories into which 
listening can be divided are as follows: 2 
1. To listen ror the answer to a definite 
question 
2. To listen to a question with intent to 
answer 
3. To listen to rorm an op2n2on on a 
controversial question 
4. To listen to news 
5. To listen to an argument in order to 
answer it 
6. To listen to directions which one expects 
to follow 
7. To listen for unspecified information on a 
topic in which one is interested. 
18 
lw. Wilbur Hatfield, nParallels in Teaching Students 
to Listen and to Read," The English Journal, XXXV 
(December, 1946), p. 258. 
2Ibid., p... 555. 
19 
Listening and reading are active processes. In both 
a person must give his attention if he wants to profit from 
what he is reading or hearing. It is absolutely necessary 
that the person participates in the activity. He will gain 
nothing from passively accepting the process. 1 
Dawson2 feels that previous history of good 
listening is necessary before a person can successfully 
gain skill in reading. His reading vocabulary cannot 
surpass his listening vocabulary. One cannot learn to 
attack words phonetically unless he can listen arid 
distinguish sounds. 
Beery3 says that there are basic principles 
necessary to acquire the skills of reading and listening. 
Several of the same principles apply to both and are as 
follows: 
1. There must be readiness to read and 
readiness to listen. 
2. Listening and reading must both be 
reinforced by other experiences. 
• 
·-
3. There must be a purpose behind a personts 
listening as well as his reading. 
libid. 
2Mildred A. Dawson, nListening is Important," 
Instructor, LXV (May, 1956), p. 31. 
3 - -Beery, ~· cit., pp. 69-70. 
.. 
'· 
However, Sister Mary Kevin1 points out that there 
are several aspects in which reading and listening are 
quite different. One or the outstanding differences is 
that, although reading tends to improve steadily, skill 
in listening tends to lag at the end of the elementary 
school years. 
Niles and Early2 found that reading and listening 
differ as follows: 
1. One can review when he reads but the 
listener does not have this opportunity. 
2. One who reads gets his meaning from the 
words alone while the listenerts meaning 
may be influenced by gesture, tone and 
expression. 
3. Reading, when silent, may be a solitary 
pursuit, while listening can never occur 
without at least two being involved. 
When the Nashville teachers3 investigated the 
20 
problem of listening, their conclusions included two which 
involved reading. The first was that individual differences 
in the ability to read were about as wide as the differences 
lsister Mary Kevin, loc. cit. 
2Niles and Early, .££• cit., p .. 43. 
3walker, ~· cit., p. 346. 
.· 
in the ability to listen. The second was that the results 
they received in listening were somewhatbigher than those 
they obtained in reading. 
Relationship of I. :Q_. to Listening Ability 
Caffrey1 found that I. Q. scores did not correlate 
with listening scores when testing a high school class in 
history. 
21 
There is tentative evidence~ states Brown~2 that for 
the average and below average~ listening is better than 
reading. 
Wheeler and Wheeler3 agree that listening is the 
best method for learning in the elementary school and 
particularly good for children with a subnormal I. 'Q. 
When Nichols4 explains a false assumption which has 
delayed the development of training programs in listening~ 
he gives evidence of the low correlation of' I. Q. to 
listening. He states that since it has been thought that 
lcaffrey~ loc. cit. 
2James I. Brown~ ttThe Measurement of Listenin~ 
Ability~n School and Society, LXXI {February 4~ 1950), 69. 
3Lester Wheeler and Viola Wh~eler, nsome 
Characteristics~ Differences and Similarities Among the 
Language Arts, 11 Journal of Education, (October, 1955)~ 4. 
~ichol~, ~· cit., pp. 15-16. 
intelligence is the predominant factor in intelligent 
listening, and since a teacher cannot raise a childfs 
intelligence quotient, there is little point in trying to 
improve his listening ability. However, when this theory 
was investigated, it was found that there is only a 0.55 
correlation when verbal factors are included and a 0.22 
correlation when these verbal factors are controlled. 
Factors Affecting Good Listening 
22 
Heilman1 found, after examining 15 educational 
psychology books written between 1946 and 1954, that, in 11, 
listening was not even mentioned. 
Upon examining more than a dozen bulletins or 
curriculum guides, only two failed to list listening,. but 
listening was given only a small amount of space. T.he 
teacher was not informed about methods, but merely told 
that children could be taught to listen more effectively. 
T.he Nashville Curriculum Guide2 says that in helping 
a child to develop listening ability, he is conditioned by 
the following factors: 
1. Physical conditions of the organs of vision, 
hearing and speech 
2. General physical health 
3~ Mental ability and maturity 
lHeilman, E.E·- cit.,_, pp .. 284-286. 
2navis, ~· cit., pp. 2-3. 
4. Emotional stability 
5. Richness o~ experiences 
6. Depth and variety o~ word meanings and concepts 
7. Skill in language usage 
8. Physical and psychological environment of the 
listening situation 
9. Length and interest appeal of the· material. 
Primary Standards in Listening 
According to Sister Mary Kevin~ 1 children should be 
trained in listening for: 
1. Directions 
2. Sequence of events o~ a story 
3. Names of visitors 
4. Purposeful listening to peers 
5. Good tone quality 
6. Color words 
1. Transitional words. 
To this list Sister Florentine2 adds: 
.1. Appreciation 
2. Response 
3. Analysis. 
Mersand3 includes in addition: 
1. Comprehension 
2. Discrimination 
3. Critical evaluation 
4. Enjoyment 
5. Improvement of oral expression 
6. Literary appreciation 
7. Art o~ gracious listening to others. 
lsister Mary Kevin~ .2£.· cit., pp. 147-149. 
2sister Florentine, loc. cit. 
3Mersand, loc. cit. 
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Pupil Responsibility in the Listening Situation 
Although Nicholsl describes the attributes of' good 
listening on a secondary level, many of' them hold true at 
the primary level. The pupils must be: 
1. Attentive 
2. Quiet 
3. Dynamic 
4. Constructive 
5. Ready 
6. Bright 
7. Interested 
8. Rested 
9. Willing 
10. Eager to concentrate. 
Skills and Habits to be Developed 
The Nashville Curriculum Guide in Primary Listening2 
emphasizes the importance of' developing good listening 
habits, since they are f'ormed in the primary grades. They 
include: 
1. 
2. 
3. 
4 •. 
5. 
6. 
7. 
8. 
9. 
Look at the speaker 
Show courtesy by remaining quiet 
~isten the f'irst time 
Listen to the end 
Think about what is being heard, associating 
it with past eXperiences,. 
Find the main idea 
Recall an increasing number of' details 
Recall the correct sequence in simple narrative 
Follow s~ple, brief' oral directions,· 
1Ralph G. Nichols, "Ten"Components of' Ef"f'ective 
Listening," Education, LXXV (January, 1955), 292. 
2Da~is, EE.• cit.~ p. 4. 
,. 
10. Use oral context cl-q.es to get word meanings 
and general understandings 
11. .Anticipate endings o:r stories 
12 .•. Listen selectively in a world o:r noise. 
Niles and Earlyl add to this list: 
1. Listen to answer a que·stion 
2. Listen to question 
3. Listen to visualize 
4.' Listen :for rhythms o:r speech 
5. Recognize tone.and mood. 
Examination o:f Listening Tests 
The Brown-Carlsen Listening Comprehension Test2 
. ~ 
is the only available standardized test, and that is on a 
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secondary school and college level. The areas being tested 
and the skills tested include: 
1. 
2. 
Immediate recall--the ability to keep a sequence 
o:r details in mind until a question~s asked 
that requires thinking back over the ~equence 
Following directions--the ability to :follow 
oral directions 
Recognizing transitions--awareness·o:r the 
:function o:r transitional words and phrases 
within sentence contexts 
Recognizing word meanings--the ability to deduce 
the meanings o:f words :from context 
Lecture comprehension--the ability to listen :for 
details, get the central idea, draw inference, 
understand organization, and note degree o:r 
relevancy in a brief lecture presentation. 
lNiles and Early, ~· cit., p. 42. 
2Brown and"carlsen, loc. cit. 
' .. 
The relation between intelligence, as measured by 
a test such as the Terman-McNemar I. Q. and scores on the 
Brown-Carlsen test, is that marked superiority or 
inferiority in intelligence is very likely to be associated 
with above or below average listening ability, as measured 
by this test. 
In a test devised for Primary Listening by Larter 
and Scott, 1 the skill of listening was divided into five 
major areas: 
1,. Music 
2. Phonics 
3. Listening for main idea 
4. Listening for sequence and detail 
5. Listening to follow directions. 
Conclusions reached by the writers were that the sub-
test on main ideas was too easy. They felt that much 
research is needed in the area of construction of listening 
ability tests. 
lMarie Jeanne Larter and Carol T. Scott, 
nconstruction and Validation of a Listening Test for 
Grades One and Two with Evaluation of Listening Exercises," 
(unpublished Master•s thesis, Boston University, 1956), . 
pp. 14 and 44. · . 
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A committee of teachers1 in the Nashville, Tennessee, 
public schools developed primary grade listening tests, 
Listening in the Primary Grades, covering the following 
areas: 
l. Listening exercise in narration 
2. Listening exercise in exposition 
3. Listening exercise in following directions. 
In the booklet accompanying the above tests, there 
is much worth-while information on listening listed under 
the following headings: 
1. Objectives 
2. Psychological basis for listening 
3. Opportunities for teaching listening 
4. Suggestions to the teacher 
5. Activities in listening 
6. Following oral directions 
7. Keeping correct sequence 
8. Evaluation scale 
9. Listing of books, pamphlets, and magazine 
articles pertaining to listening. 
lnavis, ~· cit., 1-12. 
CHAPTER III 
PLAN OF PROCEDURE 
Construction of a Listening Ability Test 
Since the only standardized test on listening 
,£ . 
ability was not suitable for the primary grades., it seemed 
necessary to construct a test that would evaluate ~he 
listening ability of first and second grade children. It 
seemed important to know how well listening is developed 
in children in the primary grades., and.,_for this reason., a 
test was .built. 
As the majority of children in the first and second 
grades., especially the first., have a very limited reading 
vocabulary., it was decided to exclude any reading., except 
for one very short section. This test is·. meant to measure 
listening rather than reading ability. 
At the beginning., a list was compiled of skills 
that should be stressed in a listening test. Because it 
was impossible to include the whole list., the following 
!'our were felt to be the most impor.tant for first and 
second graders: immediate recall., comprehension., 
following directions., and word meaning. 
The first form of the test was comprised or 140 
items., divided into four equal parts. In order to have 
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really valuable items, this first test was given to 99 
children in the first and second grades. The tests were 
t4en corrected using the Walker-Cohen1 method of tabulating. 
At the five per cent level of significance, it was 
established that only 37 items could be used. Tables II 
through V in the Analysis of Data chapter show the accepted 
and rejected items. 
More items were then made, and this second test was 
given to the same classes. This time 102 children took 
part. After correcting these tests and again tabulating, 
40 items were accepted. Since several of the acceptable 
items were dependent upon items that were rejected, these 
items were eliminated from the final test. After testing 
all the items in the above manner, it was felt that a 
reliable test had been constructed. Tables VI through 
VIII in the Analysis of Data chapter show the accepted and. 
rejected items. 
After administering and correcting the first form of 
the test, it appeared necessary to change the arrangement·, 
of items. Many of the children taking this first test 
seemed to tire quite easily, and it did not seem wise to 
1Helen Walker and Sidney Cohen, Probability Tables 
for Item Analyses by Means of Sequential Sampling{ (New 
York: Teachers College, Columbia University, 1949J·. 
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leave the most di~~icult part~ ~ollowing directions~ until 
last. There~ore~ when planning the ~inal form of the test~ 
the arrangement was changed to the following: following 
directions~ comprehension~ immediate recall~ and word 
meaning. By this arrangement it was hoped that the 
sections would be better balanced and that many of the 
difficult items would not be missed simply because of 
fatigue on the part of those participating. 
The 72 acceptable items were put into the final for.m 
of the test. This finished ~orm was then administered to a 
population of 287 children in the first grade and 377 
children in the second grade~ distributed among classes 
as follows: 
TABLE I 
NUMBER OF CLASSES AND PUPILS IN GRADES I AND II TAKING THE 
FINAL FORM OF THE TEST OF LISTENING ABILITY 
Grade 
1 
2 
TOTAL 
Number of Classes 
13 
14 
27 
Number-of Pupils 
287 
377 
664 
Again the same method of tabulating was used and 
four items were eliminated~ leaving the corrected form of 
the final test with 68 acceptable items. 
All tests were administered by classroom teachers 
following a directions sheet in order to approximate~ as 
nearly as possible, a normal classroom situation. The 
teachers were instructed to allow sufficient time for 
pupils to try all the items in the test. 
All the tests were hand-scored and the results 
analyzed statistically to determine the central tendency 
and variability of raw scores in each grade. The final 
form of thetest was used as a basis for the computation of 
the reliability. 
Following Directions 
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In order to do well in school~ children must know 
how to follow directions that are at first quite simple and 
in time progress to a more difficult level. For this 
reason, following directions was selected as one of the 
four major parts of the test. At first each child just 
listened to one direction. Gradually the number and 
difficulty was increased. _It was felt_that a child at this 
grade level should have the ability to understand such words 
as above, beside~ on~ under~ middle~ top, bottom, circle, 
cross, between~ left, right, smallest, largest, and to know 
the meaning of capital letters. Pictures were marked as 
directed with the exception of a few items which required 
the writing of the child 1 s first name and drawing several 
Comprehension 
In school~ children must understand the real meaning 
of what is read to them. Comprehension must be gained 
as a result of accurate listening. This comprehension 
section was divided into two parts. The first~ a very 
short section~ could be answered by circling yes or E.£• 
These words were adequately explained in the sample items. 
The second3 and much longer section~ contained 
pictures. Children not only must be able to listen to 
details~ but they have to remember them in correct order if 
the right answer is to be given. The first answers were 
quite easy but then~ like all the other sections~ they 
graduated in difficulty. 
Immediate Recall 
Immediate recall is to check the ability of young 
children to listen to a short selection and then ~edia 
make the correct answer. Pictures were also used in this 
section. When this test was first constructed, many of the 
immediate recall items were much too easy and had to be 
discarded. 
The last section contains three groups of numbers on 
each line. In the original test many of the low digit 
numbers were of no value and were discarded. Only one low 
digit number was kept~ while the acceptable numbers went 
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up to as high as ten digits. Children must be able to 
remember numbers as well as words if' they are to do well in 
school and on this test •. 
Word Meaning 
Many children~ like many adults~ can read but have 
very little idea of' the word meaning. To measure how well 
these young children understand words, a section of' the 
test includes word meaning. The children must listen to 
each sentence that is read to them and mark the correct 
picture. This section also was too easy when f'irst given~ 
and it became necessary to make new and more dif'f'icult items. 
.. 
CHAPTER IV 
ANALYSIS OF DATA 
Purpose of Study 
The purpose of this study was to identify, through 
research, the component parts of the listening process ana, 
on the basis of these findings, to construct and validate 
listening ability test for Grades I ana II. 
The first form of the listening ability test was 
constructed and administered to 38 children in Grade I and 
1 
61 children in Grade II. The Walker-Cohen method of.:·item 
analysis was used to select the valid items. 
The second form of the listening ability test was 
constructed and administered to 39 children in Grade I and 
62 children in Grade II. An item analysis, similar to the 
one used on the first form, revealed the valid items. 
The final test form was constructed on the basis of 
the valid items from the first two tests. This test was 
administered to a population of 287 children in.Grade r 
and 377 children in Grade II. 
---....-1 ____ ,. 
Walker and Cohen, loc. cit . 
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Correction of Tests 
The tests were corrected and subjected to the Walker-
Cohenl technique of item analysis. The five per cent level 
of significance was determined to be acceptable. The first 
test contained 140 items. Of these~ 37 were accepted and 
103 were rejected. Tables II through V show the exact 
items accepted and rejected on each sub-test. 
lwalker and Cohen~ loc. cit. 
' 
-
• 39: TABLE II 
ACCEPTABILITY OF ITEMS ON IMMEDIATE RECALL . (FIRST TEST) 
.. 
. -
Item Aecepted Rejee~ed 
. 
1 X 
2 .X 
3 X 
4 X 
5 X 
6 X 
"1 X 
8 X 
'9 X 
10 X 
11 X 
12 X 
13 X 
14 X 
• 
15 X 
16 X 
17 X 
18 X 
19 X 
20 X 
21 X 
22 X 
23 X 
24 X 
25 X 
26 X 
27 X 
28 X 
29 X 
30 X 
31 ' X 
32 X 
33 X 
34 X 
35 X 
Only items 15, 19, 21, and 23 we~e accepted. i. 
·. 
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TABLE III 
ACCEPTABILITY OF ITEMS ON FOLLOWING DIRECTIONS (FIRST TEST) 
; . . .. 
Item Accepted Rejected 
1 X 
2 X 
3 X 
4 X 
5 X 
6 X 
7 X 
8 X 
9 X 
10 X 
11 X 
12 X 
13 X 
14 X 
e 15 X 16 X 
17 X 
18 X 
19 X 
20 X 
21 X 
22 X 
23 X 
24 X 
25 X 
26 X 
2'7 X 
28 . X 
29 X 
30 X 
31 X 
32 . X 
33 X 
34 X 
35 X 
-.:r 
Items 6_, 8_, 11_, 12_, 16_, 1 '7 _, 18_, 19_, 21_, . 23_, 24_, 26_, 27_, 28_, 
29, 31_, 32_, 33_, 34, and 35 were accepted. 
. 
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TABLE IV 
ACCEPTABILITY OF ITEMS ON COMPREHENSION (FIRST TEST) 
r 
Item Accepted Rejected 
1 X 
2 X 
\ 
3 X 
4 X g X X 
7 X 
8 X 
9 X 
10 X 
11 X 
12 X 
13 X 
-
14 X 
15 X 
16 X 
17 X 
18 X 
19 X 
20 X 
21 X 
22 X 
23 X 
24 X 
25 X 
26 X 
27 X 
28 X 
29 X 
30 X 
31 X 
32 X 
33 X 
34 X 
35 X 
' . 
Items 2~ 4, 5, 13, 22, 28, 32, 33,, ,:34, .. and 35 were accepted. 
.. 
'-.. 
3.9 
TABLE.V 
. 
ACCEPTABILITY OF ITEMS ON WORD MEANING (FIRST TEST) 
... . ~ 
Item Accepted Rejected 
1 X 
2 X 
3 X 
4 X 
5 X 
6 X 
7 X 
8 X 
9 X 
10 X 
11 X 
12 X 
13 X 
e 14 X 15 X 16 X 
i~ X X 
19 X 
20 X 
21 X 
22 X 
23 X 
"24 X 
25 X 
26 X 
27 X 
28 X 
29 X 
30 X 
31 X 
32 X 
33 X 
34 X 
35 X 
Only items 16, 29, and 33 were accepted. 
The second test contained 88 items. Of these 40 
were accepted and 48 were reject~d. Tables VI through 
VIII show the exact items accepted and rejected. 
n 
4h. 
TABLE.VI 
ACCEPTABILITY.OF ITEMS ON COMPREHENSION (SECOND TEST) 
. -
Item Accepted Rejected 
1 X 
2 X 
3 X 
4 X 
5 X 
6 X 
7 X 
8 X 
9 X 
10 X 
11 X 
12 X 
13 X 
14 X 
-
15 X 
16 X 
17 X 
18 X 
19 X 
Items 3, 4, 10, 11, 13, 14, 15, and 18 were accepted. 
TABLE VII 
ACCEPTABILITY OF ITEMS ON IIVIMEDIATE RECALL (SECOND TEST) 
Item Accepted Rejected 
1 X 
2 X 
3 X 
4 X g X X 
7 X 
8 X 
9 X 
10 X 
11 X 
12 X 
13 X 
14 X 
15 X 
16 X 
17 X 
18 X 
19 X 
20 X 
21 X 
22 X 
23 x· 
24 X 
25 X 
26 X 
27 X 
28 X 
29 X 
30 X 
31 X 
32 X 
33 X 
34 X 
35 X 
36 X 
37 X 
, 
.. 
TABLE VIII 
ACCEPTABILITY OF ITEMS ON WORD MEANING (SECOND TEST) 
... 
. 
Item Accepted Rejected 
1 X 
2 X 
3 X 
4 X 
5 X 
6 X 
7 X 
8 X 
9 X 
10 X 
11 X 
12 X 
13 X 
e 14 X 15 X 16 X 
17 X 
18 X 
19 X 
20 X 
21 X 
22 X 
23 X 
24 X 
25 X 
J 26 X 
27 X 
28 X 
29 X 
30 X 
I 31 X 
32 X 
Items 1., 4_, 8_, 10_, 14., 19., 21_, 22_, 23., 25., and 31 weJ?e 
accepted. 
The final test contained 72 items. Of these 68 
were accepted and 4 were rejected. Tables IX through 
XII show the exact items accepted and rejected. 
( 
TABLE IX 
ACCEPTABILITY OF ITEMS ON FOLLOWING DIRECTIONS (FINAL TEST) 
Item % of Difficulty Accepted Rejected 
1 63 3 
2 83 3 
3 83 3 
.. 4 76 4 
... 5 80 12 
6 63 3 
7 53 3 
8 66 3 
9 73 3 
10 56 3 
11 56 3 
12 53 3 
13 56 4 
14 56 3 
-
15 56 4 
16 50 4 
17 60 4 
18 43 3 
19 50 3 
20 56 3 
[All the items in this section were accepted. 
,.  
• 
-~~======~===============r=== 
.i¥6·. 
TABLE X 
ACCEPTABILITY OF ITEMS ON COMPREHENSION (FINAL TEST) 
-
' , .. 
Item % of Difficulty Accepted Rejected 
1 83 3 
2 76 6 
3 86 6 
4 60 4 
5 76 6 
6 83 12 
7 86 6 
8 83 6 
9 86 13 
10 66 3 
11 66 3 
12 80 3 
13 56 5 
14 56' 4 
-
15 46 3 
16 53 3 
17 56 4 
18 63 3 
All the items in this section were accepted. 
~ 
. 
.. 
·' 
: 
4'"( 
TABLE XI 
ACCEPTABILITY OF ITEMS ON IMMEDIATE RECALL (FINAL TEST) 
~ ·~ - . .. 
- . ·' 
Item % of Difficulty Accepted Rejected 
1 80 3 
2 63 5 
3 80 3 
4 66 3 g 66 3 66 3 
7 53 4 
8 66 3 , 
9 70 3 
10 73 9 
11 76 6 
12 56 4 
13 53 3 
e 14 70 4 15 80 10 
16 50 3 
17 53 3 
18 63 -3 
19 33 4 
20 56 3 
All the items in this section were accepted. 
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TABLE XII 
ACCEPTABILITY OF ITEMS ON WORD MEANING (FINAL TEST) 
--
-. . , 
Item %of Difficulty Accepted Rejected 
1 X 
2 X 
3 83 6 
4 X 
~ 80 12 80 ~ 7 80 
8 66 5 
9 63 4 
10 X 
11 50 4 
12 43 10 
13 70 9 
e 14 70 7 
Items 1, 2., 4., and 10 in this section were rejected. 
~ 
"::!. 
Correction of Test 
After the item analysis was completedJ the tests 
were analyzed on the basis of performance in Grade I and 
in Grade II. The Mean and Standard Deviation for Grade I 
and for Grade' II were found for the total test~ and for 
each sub-test. The Critical Ratios between Grade I and 
Grade II for.the total test and each sub-test were found. 
The Reliability of the total test was also found. 
TABLE XIII 
CENTRAL TENDENCY AND VARIABILITY OF RAW SCORE RESULTS 
OBTAINED FOR 287 STUDENTS IN GRADE I ON 
. THE TEST OF LISTENING ABILITY 
Test Section No. Range Mean S. D. 
Following Directions 287 20-1 14 5.98 
Comprehension 287 18-4 13 4.77 
Immediate Recall 287 20-3 13 5.4 
Word Meaning 287 14-3 9 3.48 
Total Test 287 67-18 50 14.09 
Results of Grade I Test 
Table XIII above indicates the results of the group 
in Grade I. Included in the table are the number of cases 
used~ the range in score points of each sub-test and the 
total test~ the mean of each sub-test and the total test~ 
and the standard deviation of each sub-test and the total 
test. 
II - II 
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TABLE XIV 
CENTRAL TENDENCY AND VARIABILITY OF RAW SCORE RESULTS 
OBTAINED FOR 377 STUDENTS IN GRADE II ON 
THE TEST OF LISTENING ABILITY 
' .. 
Test Section No. Range Mean S. D. 
Following Directions 377 20-8 17 4.42 
Comprehension 377 18-8 15 3.74 
Immediate Recall 377 20-6 16 5.26 
Word Meaning 377 14-4 11 3.74 
Total Test 377 70-33 59 11.53 
Results of Grade II Test 
Table XIV above indicates the results of the group 
in Grade II. Included in the table are the number of cases 
used~ the range in score points of each sub-test and the 
total test~ the mean of each sub-test and the total test~ . 
and the standard deviation of each sub-test and the total 
test. 
Critical Ratio 
A method of comparison was chosen which would show 
that the differences were due to chance or represented-a 
significant difference. 
The statistical meaningful way in which to describe 
the difference between two unselected groups is to determine 
the critical ratio from the difference of the means. 
This ratio may be expressed by the formula: 
CR = 
James E. 
SE Diff 
Ml~ 
1 Wert makes the following statement 
concerning the interpretation of the critical ratio: 
In many cases a comparison is desired of the means 
of two samples from a given population. For example, 
a first sample may give a mean value of 72 and a 
second sample a mean value of 74. A difference of 
two points is noticed between the means. The 
difference between two mean will fluctuate in 
successive samples; and, consequently, the difference 
of two means has a standard error of its own, called 
the standard error of a difference between two means. 
When the difference between these two mean is divided 
by the standard error of that difference, a ratio is 
found which is sometimes called the critical ratio. 
Whenever this ratio is unity, the chances are 68 to 
100 that the difference is too great to be the result 
of sampling fluctuations; whenever this ratio is two, 
the chances are 95 out of 100 that the difference is 
too great to be the result of sampling fluctuations; 
and whenever the ratio is three or more, it is a 
practical certainty that the difference is too great 
to be the result of sampling fluctuations. Whenever 
it is a practical certainty that the difference is 
too great to be attributed to the fluctuations of 
sampling, the-difference is called significant. 
lJames E. Wert, Educational Statistics, (New York 
and London: McGraw-Hill Book Company, Inc., 1938), p. 145. 
Boston Universit~ 
:S.ohool of Educatioil/ 
;J;.a oo:ar~ 
-lj 
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The critical ratios between Grades I and II on the 
total test and each sub-test of the final form are shown in 
the series of tables, Table XV through Table XIX. 
TABLE XV 
CRITICAL RATIO BE'IWEEN GRADES I AND II OF TOTAL TEST 
!Grade 
I 
II 
No. 
. 287 
377 
Mean S. D. 
50 14.09 
59 11.53 
S. D. 
s Em diff. 
. 833 
.594 1.02 
Obt. 
Diff. 
9.20 
C. R • 
9.02 
An examination of the above· table reveals a Critical 
4lt Ratio of 9.02. There was a significant difference between 
~rade l and.Grade II, in favor of Grade 1!. 
TABLE XVI 
CRITICAL RATIO BETWEEN GRADES I and l! ON SUB-TEST 
OF FOLLOWING DIRECTIONS 
Grade No. Mean S. D. 
S. D. 
s Em diff'. 
Ob"t. 
dif'f. 
I 
II 
287 
377 
14 5.98 
17 4.42 
.354 
.228 .421 2.77 
C. R. 
6.58 
An examination o~ the preceding table reveals a 
Critical Ratio o£ 6. 58. Ther.e was a signif'icant dif'f'erence 
between Grade I and Grade II, in f'avor of' Grade II. 
Grade 
I 
II 
TABLE XVll 
CRITICAL RATIO BETWEEN GRADES I AND II ON 
SUB-TEST OF COMPREHENSION 
No. Mean S. D. 
287 13 4.77 
377 15 3.74 
S. D. 
s Em diff'. 
.27 
.19 .33 
Obt. 
dif'f. 
2.3 
C. R. 
. 6.96 
An examination of' the above table reveals a Critical 
Ratio of' 6.96. There .was a significant dif'ference between 
Grade I and Grade II, in favor of Grade II. 
Grade 
1 
II 
TABLE XVlll 
CRITICAL RATIO BETWEEN GRADES I AND II ON 
SUB-TEST OF IMMEDIATE RECALL 
No. Mean S. D. 
287 13 5.4 
377 16 5.26 
S. D. 
s Em diff. 
.319 
.271 .418 
Obt. 
diff. 
2.27 
C. R. 
5.43 
54 
An examination of the preceding table reveals a 
Critical Ratio of 5.43. There was a significant difference 
between Grade I and Grade II, in favor of Grade II. 
Grade 
I 
!I 
TABLE XIX 
CRITICAL RATIO BETWEEN GRADES r AND II ON 
SUB-TEST OF WORD MEANING 
No. Mean S. D. 
9 3.48 
11 3.74 
S. D. 
s Em diff. 
.21 
.19 .28 
Obt. 
9iff. 
1.9 
C. R. 
An examination of the above table reveals a Critical 
Ratio of 6.78. There was a significant difference between 
Grade I and Grade II, in favor of Grade II. 
Reliability 
The reliability of the test was found by using the 
Kuder-Richardson Formula Number 21:1 
r equals n 
• 
tt n-1 
where: n equals the number of items on the test 
t equals the standard deviation of the total test 
squared 
p equals Mean 
number o:f items 
q equals 1 - Mean 
number of items 
According to this formula, the reliability is 
indicated as .9595. This has a per cent of Forecasting 
. 2 
Efficiency of 69. 
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1G. F; Kuder and M •. w .. Richardson., uThe Theory of 
the Estimation of Test Re1iability.,n Psychometrika, 
(September., 1937), II., 151-60# as cited in Harry.A. Greene., 
Albert N. Jorgense~and J. Raymond Gerberich., Measurement 
and Evaluation in the Elementa School, {New York: 
Longmans, Green and Company., 195 , p. 387. 
2Harry A. Greene, Albert N~ Jorgensen., and J. Raymond 
Gerberich, Measurement and Evaluation in the Elementar 
School, New York: Longmans., Green and Company, 195 
p. 383, Table 30. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
I •. SUMMARY 
The purpose of this study was to identify~ through 
research~ the component parts of the listening process~ and 
on the basis of this data~ to construct and validate a test 
of listening which could be used in the first and second 
grades. Two pilot studies were conducted to find a 
sufficient number of valid items~ The final test was 
administered to a population of 664 first and second grade 
children. 
The data of the final study were analyzed to 
determine: 
1 •. The items on the final test which were valid 
2. The index of difficulty.of the various test 
items 
-3. The significant difference between the 
performance in the first grade and the 
performance in the second grade. 
4. The reliability of the test. 
II ,· 
II 
II 
\. 
II. CONCLUSIONS 
Item Analysis 
l. In sub-test one~ following directions, 20 items 
were found to be valid. 
2. In sub-test two~ comprehension~ 18 items were 
found to be valid~ 
3. In sub-test three~ immediate recall, 20 items 
were .found to be valid. 
4.. In sub-test four, word meaning, 10 items were 
.found to be valid. 
Index of Difficulty of Test Items 
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l, In sub-test one~ following directions~ the index 
of difficulty ranged from 43 per cent to 83 per 
cent. 
2. In sub-test two, comprehension~ the index of 
difficulty ranged from 46 per cent to 86 per 
cent. 
3. In sub-test three, immediate recall, the index 
of difficulty ranged from 33 per cent to 80 per 
cent. 
4. In sub-test .four, word meaning~ the index of· 
difficulty ranged from 43 per cent to 83 per 
cent. 
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Comparison of Groups 
1. On the total test there was a critical ratio of 
9.02 wh:Lch is statistically signific·ant in favor 
of grade two. 
2. On the sub-test in following directions, there 
was a critical ratio of 6.58 which is 
statistically significant in favor of grade two. 
3. On the sub-test in comprehension, there was 
a critical ratio of 6.96 which is statistically 
significant in favor of grade two •. 
4. .on the sub-test in immediate recall, there was 
a critical ratio of 5.43 which is statistically 
significant in favor of grade two. 
5. On the sub-test in word meaning, there was a 
critical ratio of 6.78 which is statistically 
significant in favor of grade two. 
Reliability of the Test 
The reliability was found to be .9595 when the 
Kuder-Richardson Formula Number 211 was used. 
Implications and Limitations 
1. Tt was f'elt by the group that the test was too 
. 
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long to be administered all at once~ especially 
to first graders. It was suggested that half' of' 
the test be given at one sitting and the other 
half' be given at least an hour .later. 
g. The writers f'elt that the word meaning section 
could be strengthened. More valid items are 
needed. Research into childrents listening 
vocabulary could reveal word confusions. These 
in turn could be incorporated into test items. 
Recommendations 
1. Th~ word meaning section of' the listening ability 
test needs to be strengthened with additional 
valid items. 
2. There is a great need for the construction of 
exercises to develop listening ability. A 
ls. F. Kuder and M. W. Richardson~ loc. cit. 
series of exercises which would include the 
specific areas tested should be developed. 
3. The listening ability· test could be used more 
effectively if it were administered before and 
after a series of listening exercises. 
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APPENDIX A 
TEST I AND DIRECTIONS 
IMMEDIATE RECALL 
A. Turn your booklet to page one. Place your 
marker under row A. (The teacher should point to be sure 
all children are on the correct row.) You see the picture 
o~ a pig, a cat, and a horse. I will read a sentence. 
~ter the sentence is ~inished, you are to circle the 
picture that shows what you have just heard. We will do 
A and B together. The horse is in the ~ield. Which o~ 
the three pictures should be circled? (Wait ~or the 
answer.) Yes, the horse is the corre.ct .answer, so you 
circle the horse. 
B. Put your ~inger on row B. Jack likes to play 
with his ball and bat. (Wait for the answer.) Yes, the 
ball and bat is the right answer and should be circled. 
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You are to do the rest o~ the rows the same way. I 
will read a sentence or sentences, and you are to circle 
one picture in each row. Be sure you.listen, ~or I will 
not repeat. (Allow about five seconds ~or each answer.) 
1. Put your marker under row 1. Jack Rabbitt 
hopped down the lane. He was on his way to the big ~arm. 
He wanted some ~resh young carrots. Circle the animal in 
the story. 
2. Put your marker under row 2. Where was the 
animal going? Circle. 
3. Put your marker under row 3. What did he want? 
Circle. 
4. Put your marker under row 4. I see a garden of 
flowers. Circle. 
5. Put your·marker under row 5. The boy has a big 
round ball. Circle. 
6. Put your marker under row 6. Sally has a little 
wagon. Circle. 
7. Put your marker under row 7. I see three pigs. 
Circle. 
Turn to the next page. (Check to see that all have 
the correct page.) 
b~ 
. 8. Put your marker under row 8. A little boy ran 
to the store. Who ran? Circle. 
9. Put your marker under row 9. 'Where did he run? 
Circle. 
10. Put your marker under row 10. The little boy 
lost a mitten. Circle. 
11. Put your marker under row 11. Dickts father has 
a new car. Circle. 
12. Put your marker under row 12. The horse likes to 
eat apples. Circle. 
13. Put your marker under row 13. One boat has a 
flag. Circle. 
14. Put your marker under row 14. Two girls are 
playing ball. Circle. 
15. Put your marker under row 15. John is a little 
boy. He has a dog named Frisky. John and Frisky like to 
play ball. John throws the bali, and Frisky runs to get 
it. vlho is John? Circle. 
16. Put your marker under row 16. Who is Frisky? 
Circle. 
Turn to the next page. (Check tq see that all have 
the correct page.) . 
17. Put your marker under row 17. Who throws the 
ball? Circle. 
18. Put your marker under row 18 .. , Who runs to get 
it? Circle. 
19. Put your marker under row 19. Grandmother had 
an old trunk. In the trunk she found f'irst an old dress. 
Next she round an old key. The last thing grandmother 
found was an old cup. What did she f'ind first? Circle. 
2o. Put your marker under ~ow 20. What did she find· 
next? Circle. 
21.. Put your marker under row 21. What was the last 
thing she found? Circle. 
The ~alloWing numbers are to be read one ~igure at 
a time. 
22. Put your marker under the row with a tree. I 
will say a number. You are to circle that number. 5-0 
23. Put your marker under the row with a ~lower. The 
number is 4-5. 
24. Put your marker under the row with a top. The 
number is 2-6. 
25. Put your marker under the row with a square. The 
number is 1-3-5. 
Turn to the next page. (Check to see that all have 
the correct page.) . 
26. Put your marker under the row with a kite. The 
number is 1-4-6. 
27. Put your marker under the row with a bird. The 
number is 1-3-5. 
28. Put your marker under the row with a bell. The 
number is 3-4-0. 
29. Put your marker under the row with a balloon. 
The number is 1-1-4-1. 
30. Put your marker under the row with a boat. The 
number is 1-8-2-5. 
.. 
31. Put your marker under the row with a cup. The 
number is 1-3-5-7-6. 
32. Put your marker under the row with a cart. The 
number is 2-9-0-0-3. 
33. Put your marker under the row with a top. The 
number is 3-8-4-9-2-7. 
34. Put your marker under the row with a square. The 
number is 2-4-1-3-5-7. 
Turn to the next page and rold your booklet back. 
(Check to see that all have the correct page.) 
35. Put your marker under the row with-a duck. The 
number is 1-2-
FOLLOWING DIRECTIONS 
A. Put your marker under the first row 
We are going to mark one picture in this row. 
you how to do it. Are you ready? Place an X 
(Show the book on the board marked correctly. 
sure all are right.) 
of pictures. 
I will tell 
on the book. 
Check to be 
B. Put your marker on row B. Look at the boxes. 
Put an X in the last box. (Check to be sure that all have 
an X in the last·box.) 
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C. Put your marker under row c. Look at the 
pictures carefully. Put a line under the mitten and put an 
X above the sock •. (Check to be sure that all have marked 
the pictures correctly.) 
1. Put your marker under I' OW 1. Cir>cle the boat. 
2. Put your> marker under row 2. Put an X on each 
little car. 
3. Put your marker under row 3. Put an X on the 
middle chair .. 
4. Put your marker under row 4. Circle what a boy 
likes to use when he plays ball. 
5. Put your marker under row 5. Draw a box around 
the smallest shoe. 
6. Put your marker under row 6. Draw a line over 
the third house. 
Turn to the next page. (Check to see that all have 
the correct page .. ) 
" 7. Put your marker under the top row, row 7. Circle 
the thing that flies. 
8. Put your marker under row 8 .. Put a circle in the 
first box. 
g. Put your marker under row 9. Circle the thing 
that mother> uses when she sews .. 
10. Put your marker under row 10. Put a circle around 
the picture that showstwo rabbits. 
71 
11. Put your marker under row 11. Draw a line under 
the picture showing a kite. 
12. Put your marker under row 12. Find the box with 
the flower. Put an X over the flower. 
13. Put your marker under row 13. Look at the trees. 
Circle the tallest ~ree. 
14.- Put your marker under row 14. Look at the 
numbers. Put an X under number 2. 
15. Put your marker under row 15. Look at the tops. 
Circle the largest top. 
. .· Turn to the next page. 
the correct page.) 
(Check to see that all have 
-16. Put your marker under row J.6. Here are three 
groups of birds. ~aw a line under the group of two birds. 
17. Put your marker under row 17. Look at these 
three buttons. Put a line over the button that has three 
holes in it. 
18. Put your marker under row 18. Put an X on the 
stick that is cut in half. 
19. Put your marker under row 19. Find the two 
bears. Put a cross between the two bears. 
20. Put your marker under row 20. ~aw a line from 
the horse to the cart. 
21. Put your marker under row 21. Put a cross first 
on the dog~ then on the boy~ and then on the girl. 
22. Put your marker under row 22. Look at the 
apples. Circle the smallest apple. Draw a line under the 
biggest apple. 
23. Put your marker under row 23. Put an X on the 
top balloon in each group. 
24. Put your marker under row 24. Here are three 
groups of blocks. In each group circle the top block and 
place an X on the bottom block. 
Turn to the next page. (Check to see that all have 
the correct page • .) 
--
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25. Put your marker under row 25. Look at the blocks. 
Draw a line under the largest block. Circle the smallest 
block .. 
26. Put your marker under 
an X on the middle line in this 
X on the top line in this box. 
the bottom line in this box. 
row 26. Find box 1. Put 
box. Find box 2. Put an 
Find box 3. Put an X on 
27. Put your marker under row 27. Look at the balls. 
Circle the middle ball. Draw a line under the ball on the 
left. Put an X on the ball on the right. 
28. Put your marker under row 28. Look at each box 
carefully. First put a cross on the catts head, then put 
one under the boy_, and beside the girl. 
29. Put your marker under row 29. Look at each 
picture carefully. Put a circle over the animal. ~aw a 
line under the man. Put a cross above the house. 
30. .Put your marker on row 30. Look at the pails. 
Circle the smallest pail. Put an X on the largest pail. 
31. Put your marker under row 31. Look at the boats 
carefully. Circle the boat on the right.. ~aw a line 
under the boat on the left. Put an X above the middle boat. 
32. Put your marker under row 32 •. Look at the trees. 
Put a cross on the tall treeJ and put a circle around the 
short tree. Draw a tree that will be the shortest. 
33. Put your marker under row 33. Look carefully at 
the box and do just as I say. On the top line of the box, 
write your first name in capital letters. 
Turn to the next page. (Check to see that all have 
the correct page.) 
34. Put your marker under the top row, row 34. ~ook 
carefully at the box. On the left side of the boxJ write 
the numbe~ that comes before 3. On the right side of the 
box_, write the number that comes after 7. 
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35. Put your marker under row 35. This is a table. 
You are to put four dishes on it. In the middle of the 
table~ put a cross. Put a cat under the table. Beside the 
table~ draw a chair. 
Turn to the next page. (Check to see that all have 
the correct page.) 
COMPREHENSION 
PART I 
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A. Put your marker under row A. You will see two 
words. The first word says "Yes" and the second word says 
uNo." I will read a se]J.tences and you will put a circle 
around the word uYes" if' the sentence is right. You will 
put a circle around the word "No" if the sehtence is wrong. 
We will do the f'irst two together. You can drink milk with 
a straw. fCheck to be sure that everyone has circled the 
word "Yes. r}) · 
B. Put your marker under row B. Children skate 
during the wint~r. (Check to be sure that everyone has 
circled the word nYes.") 
1. Put your marker under row l. You are larger 
than a book. 
2.. Put your marker under row 2. It snows in the 
summer. 
3. Put your marker under row 3. We cut wood with 
a saw. 
4. Put your marker under row 4. A snowflake is 
pink. 
5. Put your marker .under row 5. You can see the 
sun at night. 
6. Put your marker under row 6. Cars can be driven 
in the sky. 
7. Put your marker under row 7. There are trees in 
a forest. 
8. Put your marker under row 8. You may get wet 
when it rains. 
9. Put your. marker under row 9. Dogs live in water. 
10. Put your marker under row lO. Many people live 
in cities. 
' ll. Put your marker under row 11. 'A·P"\.lPPY is a baby 
dog. 
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Turn to the next page. (Check to see that all have 
the correct page.) 
PART II 
A. Put your marker under row A. You will see three 
dirferent pictures. I will read a story. You will finish 
the story by putting a circle around the right picture. 
We will do the rirst two together. Jip barks. (Check to 
make sure that everyone has circled the dog.) 
B. Put your marker under row B. We like to eat. 
(Check to make sure that everyone has circled the ice cream 
cone.) · 
12. Put your marker under row 12. I live on a farm. 
I like grass. I give milk. 
13. Put your marker under row 13. Children like to 
play wit~ me. I can fly in the -sky. You tie a long 
string on me. 
14~ 
and girls. 
sununer. 
Put your marker under row 14. I am worn by boys 
They like me in the winter but forget me in the 
15. Put your marker under row 15. I travel on water 
and use sails to make me go. 
16. Put your marker under row 16. I grow under the 
ground. 
17 •. Put your marker under row 17. I am used when 
people want to get to a place in the shortest amount of 
time. 
18~ Put your marker under row 18. I have three 
colors. I blow in the wind. I stand for the greatest 
country in the world. 
Turn to the next page. (Check to be sure that all 
have the correct page.) 
19. . Put your marker under row 19. I can fly~ swim, 
and walk on land. 
20. Put your marker under row 20. I am found in 
people's houses. 
21. Put your marker under row 21. I am found at the 
zoo. I look like a horse. 
22. Put your marker under row 22. At.night we see 
it shining in the sky. 
23. Put your marker under row 23. Jack gave the 
man a nickel for some ice cream.. The man gave him a 
----· 
24. Put your marker under row 24. It was Saturday. 
The children ate breakfast and ran out to ____ _ 
25. Put your marker under row 25. When we are 
reading, we use a • 
26. Put your marker under row 26. John lives on a 
farm. He has a few chickens. He has ___ _ 
27. Put your marker under row 27. It was a very 
warm day. The sun was shining. When the children went 
out to play, they were • 
Turn to the next page.. (Check to see that all have 
the correct page.) 
28. Put your·marker under row 28. Tom opened the 
door and went into the bakery. He wanted to get something 
good to eat. He looked at everything and decided to get 
29. Put your marker under row 29. Circle the 
animal you would find on the farm. 
30. Put your marker under row 30. Billy, Jack, 
Betty, and Jill went to Ellents house to play. Ellents 
mother gave Ellen and her friends each a cookie to eat. 
She gave how many cookies in all? Circle the cookies. 
31. Put your marker under row 31. Tom and Jane 
helped their father paint the house. Betty was too little 
to help. How many paint brushes were used? 
32. Put your marker under row 32. The cat sat on 
the fence. The rabbit lay under the fence, and the bird 
was flying above the fence. Circle the picture that tells 
this story. 
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33. Put your marker under row 33. Sallyts house had 
two windows in front and four on the side. Circle Sallyts 
house. 
34. Put your marker under row 34. John got a new 
top for Christmas. · Jane got a bicycle while Carol got a 
sled. What did the boy get? 
35. Put your marker under row 35. Bill has had his 
pencil longer than Jane has had her book, but Jack has had 
his crayons longest of all. Circle the newest object. 
Turn to the next page. (Check to see that all have 
the correct page.) 
.v 
WORD MEANING 
A. Put your marker under the row of pictures 
marked A. Look at these pictures. Which one means 
something that you can write with? Yes~ the middle one. 
Circle it. 
B. Put your marker under the row of pictures 
marked B. Look at these pictures and tell me which one 
you might see at Christmas time. Yes~ a sleigh. Circle 
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it. The rest you will do in the same way. Listen 
carefully and circle the picture that I say something about. 
1. Put your marker under row 1. Look at the 
pictures and circle the animal. 
2. Put your marker under row 2. Look at the 
pictures and circle the smallest ball. 
3. Put your marker under row 3. Look at the 
pictures and circle the face that looks happy. 
4. Put your marker under row 4. Look at the 
pictures and circle the one that gives us light. 
5. Put your marker under row 5. Look at the 
pictures and circle the one that is something to wear. 
6. Put your marker under row 6. Look at the 
pictures and circle the toy. 
7. Put your marker under row 7. Look at the 
pictures and circle the vegetable. 
Turn to the next page. (Check to see that all have 
the correct page.) 
8. Put your marker under row 8. Look at the 
pictures and circle the grown-up. 
9. Put your marker under row 9. Look at the 
pictures and circle the one that is food for an animal. 
10. Put your marker under row 10. Look at the 
pictures and circle the one of something that is played in 
a band. 
11. Put your marker under row 11. Look at the 
pictures and circle the picture of something you can eat 
with. 
12. Put your marker under row 12. Look at the 
pictures and circle the one that means winter. 
13. Put your marker under row 13. Look at the 
pictures and circle the picture that means straight. 
• 
14. Put your marker under row 14. Look at the 
pictures and circle what a painter may use when he works. 
15. Put your marker under row 15. Look at the 
pictures and circle the one that means autumn. 
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16. Put your marker under row 16. Look at the 
pictures and circle the one that shows something that moves 
fast when it is in the sky. · 
Turn to the next page. (Check to see that all have 
the correct page.) 
-
· 17. Put your marker under row 17. Look at the 
pictures and mark what you might see at the beach. 
18. Put your marker under row 18. Look at the 
pictures and circle the one of something you might use in 
playing a game. 
19. Put your marker under row 19. Look at the 
pictures and circle the one that means shining. 
20. Put your marker under row 20. Look at the 
pictures and circle the one showing something a policeman 
uses. 
21. Put your marker under row 21. Look at the 
pictures.and circle what you use in sewing. 
22. Put your marker under row 22. Circle what you 
use in opening a door. 
23. Put your marker under row 23. Look at the 
pictures,and circle what you use in stirring. 
24. Put your marker under row 24. Look at the 
pictures and circle what is sometimes used when you are 
marching. 
- 0 
25 .• Put your marker under row 25. Look at the 
pictures and circle what is used in traveling. 
Turn to the next page. (Check to see that all 
the correct page .. ) 
26 .. Put your marker under row 26. Look at the 
pictures and circle the last picture. 
27. Put your marker under row 27. Look at the 
pictures and circle the middle picture. 
28. Put your marker under row 28. Look at the 
pictures and circle the first picture. 
29. Put your marker under row 29. Look at the 
pictures and circle the vehicle. 
30. Put your marker under row 30. Look at the 
pictures and circle the fish in the sea. 
31. Put your marker under row 31. Look at the 
pictures and cireie the two things you see. 
have 
32. Put your marker under row 32. Look at, the 
pictures and circle the picture of something you wear in 
·winter. 
33. Put,your marker under row 33. Look at the 
pictures and circle the one that is different. 
34~ Put your marker under row 34. Look at the 
pictures and circle what the mailman delivers. 
Turn to the next page. (Check to see that all have 
the correct page.) 
35~ Put your marker under row 35. Look at the 
pictures and circle the one that is used on an automobile. 
C1ose your booklets. 
- ~~ -~~-- -- -- - - - - - -
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COMPREHENSION 
PART I 
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Put your marker row A. You will see two words. The 
first word says "Yesu and the second word says "No.u I 
will read a sentence, and you will put a circle.around the 
word "Yes" if the sentence is right. You will put a 
circle around the word "Non if the sentence is wrong. We 
will do the first one together. A puppy is a baby dog. 
(Check to make sure that everyone has circled nYes.n) 
... 
1. Put your marker under row 1.. Brown is lighter 
than tan. 
2. Put your marker under row 2. The days are 
shorter in the winter than they are in the summer. 
3. Put your marker under row 3. Wednesday comes 
after Thursday. 
4. Put your marker under row 4. Potatoes are fruit. 
5. Put your marker under row 5. A turntable is 
used for playing records. 
6. Put your marker under row 6. Thanksgiving comes 
in autumn. 
PART II 
Put your marker under row A. You will see three 
different pictures. I will read a story. You will finish 
the story by putting a circle around the right picture. 
We will do the first one ·together. Jip barks. (Check to 
make sure that everyone has circled the dog.) 
7. Put your marker under row 7. Besides her 
parents, Betty has two brothers and one sister. When Betty 
sets the table, she puts on how many plates? 
8. Put your marker under row 8. Jane 1 s dog is 
smaller than Susan's dog, and Patty1 s dog is smallest of 
all. Circle Susants dog. 
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9. Put your marker under row 9. Bobby is shorter 
than Billy~ but Tommy is shortest or all. Mark Bobby. 
10. Put your marker under row 10. There are three 
windows on the side of the house. The middle window is 
lower than the other two. Circle the picture that tells 
this story. 
Turn to the next page. (Check to see that all have 
the correct page.) 
11. Put your marker under row 11. 
shopping for mother. First she bought a 
a loar of bread~ and last of all a cake. 
that tells this story. 
Carol went 
quart of milk, then 
Circle the picture 
12. Put your marker under row 12. There is a bird 
in the tree. On a branch just below him is a hungry cat. 
A squirrel is sitting under the tree, watching. Circle the 
picture that tells this story. 
13. Put your marker under row 13. 
Christmas tree~ Santa put a drum. To the 
he put a doll. On the other side, he put 
Circle the picture that tells this story. 
Under the 
right of the drum, 
a large ball. 
14. Put your marker under row 14. Miss Olson told 
her class to put their first and last names on the top line 
of their paper. When they had finished, she asked them to 
skip a line and make three small letter mts. Only one 
child did it correctly. Circle the correct paper. 
15. Put your marker under row 15. Jack went to see 
a circus parade. The first four animals he saw were an 
elephant, a horse, followed by a tiger, and last of all a 
bear. Circle the animal that came before the tiger. 
Turn to the next page. (Check to see that all have 
the correct page.) 
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IMMEDIATE RECALL 
1. Put your marker under row 1. Jane~ Sally~ and 
Susan went to the garden to pick flowers for their mothers. 
Jane picked two. Sally picked four. Susan picked three. 
The mothers thought the flowers were very pretty. How 
many did Jane pick? Circle. 
2. Put your marker under row 2. How many did Sally 
pick? Circle. 
3. Put your marker under row 3. How many did Susan 
pick? Circle. 
4. Put your marker under row 4. Dick, David, and 
Stephen each have one puppy. Dickts is the same size as 
David's and Stephen's, but his puppy is all white, while 
David's has a black ear~ and Stephen's has only a black 
spot on his back. Which puppy is Dickts? Circle. 
5· Stephents? 
6. 
Davidts? 
Put your marker under row 5. Which puppy is 
Circle. 
Put your marker under row 6. Which puppy is 
Circle. 
7. Put your marker under row 7. There were three 
farmers who lived on small farms in the country. One 
grew only bananas~ one grew only carrots, and one grew only 
apples. What did the first farmer grow? Circle. 
8. Put your marker under row 8. What did the next 
farmer grow? Circle. 
9. Put your marker under new 9. What did the last 
farmer grow? Circle. 
Turn to the next page. (Check to see that all have 
the correct page.) 
10. Put your marker under row 10. Bill, Jack, and 
Peter went to the store to spend some of their money. Bill 
wanted a kite, Jack wanted a toy car, and Peter wanted a 
kite too. What did Bill want? Circle. 
11. Put your marker under row 11. What did Jack 
want? Circle. 
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12. · Put your marker under row 12. What did Peter 
want?, Circle • 
... 
13. Put ·your marker under row 13. Jim and Tom like 
to play baseball arid football, although Jim likes baseball 
the best, While football is Tom 1 s favorite sport. What 
does Jimlike to play? Circle. 
14. Put your marker under row 14. What does Tom 
like to play? Circle. 
15. Put your marker under row 15. The children went 
on a scavenger hunt. Some of' the things they had to find 
were two shoes, a mitten, and a ring. Barbara· found the 
ring, Pamela found one shoe, Mike found the mitten, and 
Donna found the other shoe. What did Barbara find? Circle. 
16. Put your marker under row 16. . What did Pamela 
find? Circle. 
17. Put your marker under row 17. What did Mike 
find? Circle. 
18. Put your marker under row 18. What did Donna 
find? Circle. 
Turn to the next page. (Check to see that all have 
the correct page.) 
,. 
19. Put your marker under row 19. Evelyn~was having 
a birthday party. She invited Carol, Janice, Cynthia, and 
Judy.. Carol brought her a toy duck, Janice brought a small 
drum, Cynthia brought a small duck, too, while Judy brought 
a cart. What did Carol bring? Circle. 
20. Put your mai'ker under row 20. ·What did Janice 
bring? Circle. 
21. Put your mai'ker un.dei' row 21. What did Cynthia 
bring? Cii'cle. 
22. Put your marker under row 22. What did Judy 
bring? Circle. 
Turn to the next page. (Check to see that all have 
the correct page. The children are not to mark until you 
have said the word ncircle." All numbers are to be read 
one f'igui'e at· a time.) 
.. 
23. Put your marker under the row with the kite. 
9-2-5-7-2-1-0 Circle. 
24. Put your marker under the row with a tree. 
1-3-4-2-6-5-8 Circle. 
25. Put your marker under the row with a flower. 
2-4-1-3-7-5-6-8 Circle. 
26. Put your marker under the row with a circle. 
5-7-3-9-2-0-3-0-3 Circle. 
27. Put your marker under the row with a square. 
6-1-3-5-3-1-5-7-9 Circle. 
28. Put your marker under the row with a star. 
4-9-8-3-2-7-0-0-3-1 Circle. 
29. Put your marker under the row with a cup. 
2-1-7-6-9-0-0-1-7-8 Circle. 
30. Put your marker under the row with a boat. 
3-2-4-4-5-6-6-1-4-1 Circle. 
31. Put your marker under the row with a flag. 
7-3-8-1-6-4-o-8-1-2 Circle. 
Turn to the next page. (Check to see that all have 
the correct page.) 
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WORD MEANING 
A. Put your marker under row A. Circle the 
picture of' the article you might see at the beach • 
. 
. , 
. ~--.,t~ B. Put your marker under row B. Circle the animal • 
1. Put your marker under row 1. Circle the inf'ant. 
2. Put your marker under row 2 .. Circle the one 
that can make a noise. 
3. Put your marker under row 3. Circle the 
picture of' a dozen. 
4. Put your marker under row 4. Circle the 
picture of' an insect. 
5. Put your marker under row 5. Circle the 
pictures that are similar. 
6. Put your marker under row 6. Circle the 
pictures that are opposites. 
7. Put your marker under row 7. Circle the 
picture of' something that moves f'ast. 
8. Put your marker under row _;8. Circle the 
picture of' a magnet. 
9. Put your marker under row 9. Circle the 
pict:ure of' an aquarium. · 
10. Put your marker under row 10. Circle the 
picture of the one that has a motor. 
11. Put your marker under row 11. Circle the 
picture of what mother uses in preparing Thanksgiving 
dinner. 
12. Put your marker under row 12. Circle the 
pedestrian. 
13. Put your marker under row 13. Circle the 
.pictures that are dif'ferent. 
14. Put your marker under row 14. Circle the 
picture of' the one who has a companion. 
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15. Put your marker under row 15. Circle the 
vehicle., 
16. Put your marker -under row 16. Circle the 
largest picture. · 
17. Put your marker under row 17. Circle the 
shamrock. 
18. Put your marker under row 18. Circle the 
picture that is comical. 
19. Pu:b your marker under row 19. Circle the 
picture of ~n entrance. 
20. Put your marker under row 20. Circle the 
picture of the organ of hearing. 
21. Put your marker under row 21. Circle the 
picture that shows solitude. 
22. Put your marker under row 22. Circle the 
group tha·t· has identical pictures. 
23. Put your marker under row 23. Circle the 
picture that shows how America looks. 
24. Put your marker under row 24. Circle the 
maple leaf. 
25. Put your marker under row 25. Circle the 
picture of a ruffle. 
109 
COMPOSITE 
1. Put your marker under row 1. I am going to read 
a long number. Look at me while I read it. Then find the 
number on your paper and circle it. 7-4-3-6-7-7-2-1 Now 
circle the number you heard. 
2. Put your marker under row 2. Listen. On his 
way home from school, Jack walks by another school, a church, 
a barn, and a house. What is the third building that he 
walks by? Circle it. 
3. Put your marker under row 3. Jimmy 
pets. Tippy is -his dog, and Tabby is his cat. 
and Jack are his turtles. Budge is his .bird. 
group that shows how many turtles he has. 
likes his 
Pat, Mike, 
Circle the 
4. Put your marker under row 4. John was at school. 
First he read a book. Then.he drew a picture with his 
crayons. Then he went out to recess and played ball. 
What was the second thing that he used? . Circle it. 
5. Put your marker under .row 5. Today is Jack 1 s 
birthday. Mother gave him a book and a pencil. Father 
gave him a ball and a bat. Jane gave him a top and a 
football. What did father give him? Circle it. 
6. Put your marker under row 6. Jack lived with 
his mother, father, three sisters, and two brothers. How 
many people were in his family? Circle the number that 
tells me. 
7. Put your marker under row 7. The children were 
outside playing. They used three toys. First they jumped 
rope. Next they played baseball. What was the last toy 
they used? Circle it. 
8. Put your marker under ro.w 8. You will see two 
words. The first word says nYes.n. The second says nNo.n 
I will read a sentence, and, if the sentence is true, you 
will put a circle around nYes.n If the sentence is wrong, 
you will put a circle around nNo." Listen. We get meat 
to eat from a pig. 
9. Put your marker under row 9. All the needles on 
a pine tree fall off in the winter. If the sentence is 
right, circle "Yes.u If it is wrong, circle "No." 
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Turn to the next page. (Check to see that all have 
the correct page.) 
10. Put your marker under row 10. Jack went to a 
hardware store. He wanted a new tool. He bought a • 
Circle. -------
11. Put your marker under row 11. Circle the 
picture that is a piece of furniture. 
12. Put your marker under row 12. Circle the 
picture of the thing in which people travel. 
13. Put your marker under row 13. Circle the hare 
that can run and jump by itself. 
14. Put your marker under row 14. Circle the 
picture that gives us heat and·light. 
15. Put your marker under row 15. Circle the 
picture of somthing that will hold a liquid. 
16. Put your marker under row 16. Circle the 
picture that is a building. 
17. Put your marker under row 17. I am going to 
read a long number. Look at me while I read it. Then find 
the number on your paper and circle it. 6-9-3-6-9-6-1 Now 
circle the number that you heard. 
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APPENDIX C 
FINAL TEST (TEST III) AND DIRECTIONS 
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GENERAL DIRECTIONS TO THE TEACHER FOR ADMINISTERING THE TEST 
1. Desks should be cleared and separated so that 
pupils cannot copy from one another. 
2. Children should leave the room prior to testing 
so that they will be able to concentrate their efforts on 
the test. 
3. Pencils should be sharpened with an extra supply 
available if needed during the test. 
4. Each child should be provided with an eraser. 
5. A sign should be hung on the door stating that 
testing is in progress and that there should be no 
interruption. 
6 .. 
the test. 
manner. 
The teacher is the logical person to administer 
It should be worded precisely and in a natural 
7. There should be no talking during the testing. 
The examiner may walk around the room and check to make 
certain that each pupil has his place. 
8. All answers are to be circled. 
9. Each sub-test takes about twenty minutes. 
10. It is recommended that the entire test be given 
in one day. Two sub~tests should be given at one sitting, 
with a short rest period between halves. 
11. No direction is to be repeated after sample 
items have been completed. 
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TEACHER DIRECTIONS TO THE PUPILS 
Today we are going to play some games with the 
pictures in these books. I am going to give each of you 
one book. Do not open the book until I tell you to do so. 
Listen carefully while I tell you what to do. Raise your 
hand ir your pencil breaks~ and I will give you another. 
(Pass out books~ one to each pupil.) 
Let us look at the front cover of' the book •. 
explain, hold the book up so the pupils can see it 
point to each line as it is explained. Also write 
board if' you reel it is necessary.) 
(As you 
and 
on the 
Find the f'irst line. Do you see where it says 
nName11 ? Write your own name on this line. 
Look at the second line. Beside the word 11 Grade 11 
write number 1 or 2 to tell that you are in Grade.l or 2. 
Look at the third line. On this line there are two 
words, nBoyrr __ uGirl." Circle the one that tells what you 
are. 
Put your pencils down. Open your booklets to page 
one. Fold the covers back. Listen caref'ully to what I 
have to say. 
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FOLLOWING DIRECTIONS 
A. Put your marker under the first row of pictures. 
We are going to mark one picture in this row. I will tell 
you how to do it. Are you ready? Place an X on the book. 
(Show the book on the board marked correctly. Check to 
be sure all are right.) 
B. Put your marker under row B. Look at the boxes. 
Put an X in the last box. (Check to be sure that all have 
an X in the last box.) 
c. Put your marker under row c. Look at the 
pictures carefully. Put a line under the mitten and put 
an X above the sock. (Check to be sure that all have 
marked the pictures correctly.) 
1. Put your marker under row 1. Draw a line above 
the third house. 
2. Put your marker under row 2. Put a circle in 
the first box. 
3. Put your marker under row 3. Draw a line under 
the picture of the kite. 
4. Put your marker under row 4. Find the picture 
of the flower. Put an X above the flower. 
5. Put your marker under row 5. Here are three 
groups of birds. Draw a line under the group of two birds. 
6. Put your marker under row 6. Look at these 
three buttons. Place a line above the button that has 
three holes in it. 
Turn to the next page. · (Check to see that all have 
the correct page.) 
7- Put your marker under row 7. Put an X on the 
stick that is cut in half. 
8. Put your marker under row 8. Find the two bears. 
Put a cross between the two bears. 
9. Put your marker under row 9. Put a cross first 
on the dog, then on the boy, and then on the girl. 
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10. Put your marker under row 10. Put an X on the 
top balloon in each group. 
11. Put your marker under row 11. Here are three 
groups of blocks. In each group~ circle the top block 
and place an X on the bottom block. 
12. Put your marker under row 12. Look at the 
balls. Circle the middle ball. Draw a line under the ball 
on the right. Put an X on the ball on the left. 
13. Put your marker under row 13. Find box 1. Put 
an X on the middle line in this box. Find box 2. Put an 
X on the top line in this box. Find box 3. Put an X on 
the bottom line in this box. 
14. Put your marker under row 14. . Look at each 
picture carefully. First put a cross on the catts head~ 
then put one under the boy~. and beside the girl. 
15. Put your marker under row 15. Look at each 
picture carefully. Put a circle above the animal. Draw a 
line under the man. Put a cross above the house. 
Turn to the next page. (Check to see that all have 
the correct page.) 
-
16. Put your marker under row 16. Look at the boats 
carefully. Circle the boat on the right •. Draw a line 
under the boat on the left. Put an X above.the middle boat. 
17. Put your marker under row 17. Look at the trees. 
Put a cross on the tall tree and put a circle around the 
short tree. Draw a tree that will be the shortest. 
18. Put your marker under row 18. Look carefully at 
the box and do just as I say. On the top line of the box 
write your first name in capital letters. 
19. Put your marker under row 19. Look carefully at 
the box. On the left side of the box write the number that 
comes before 3. On the right side of the box write the 
number ~hat comes after 7. 
20. Put your marker under row 20. This is a table. 
You are to put four dishes on it. In the middle of the 
table put a cross. Put a cat under thetable. Beside the 
table draw a chair. 
J 
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Turn to the next page. (Check to see that all have 
the correct page.) 
COMPREHENSION 
PART I 
128 
A. Put your marker under row A. You will see two 
words. The f'irst word says nYes 11 and the second word says 
nNo." I will read a sentence and you will put a circle 
around the word "Yes 11 if' the sentence is right. You will 
put a circle around the word nNon if' the sentence is 
wrong. We will do the f'irst two.together. Cars can be 
driven in the sky. (Check to make sure that everyone has 
circled the word 11No.") 
B. Put your marker under row B. Children skate 
during.the winter. (Check 
circled the word "Yes. 11 ) 
to see that everyone has 
1. Put your marker under row 1. It snows in the 
summer. 
2. Put your marker under row 2. A snowf'lake is 
pink. 
3. Put your marker under row 3. You can see the 
sun at night. 
4.' Put your marker under row 4. Wednesday comes 
after Thursday. 
5. Put your marker under row 5. Potatoes are 
:rruit. 
6. Put your marker under row 6. We get meat to 
eat from a pig. 
PART II 
A. Put your marker under row A. You will see three 
diff'erent pictures. I will read a story. You will f'inish 
the story by putting a circle around the right picture. We 
will do the first two together. Jip barks. (Check to make 
sure that everyone has circled the dog.) . 
B. Put your marker under row B. We like to eat. 
(Check to make sure that everyone has circled the ice 
cream cone.) 
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7. Put your marker under row 7. Children like to 
play with me. I can fly in the sky. You tie a long string 
on me. 
8. Put your marker under row 8. At night we see 
it shining in the sky. 
Turn to the next page. (Check to see that all have 
the correct page.) 
9. Put your marker under row 9. Tom opened the 
door and went into the bakery. He wanted to get something 
good to eat. He looked at everything and decided to get 
----· 
10. Put your marker under row 10. The cat sat on 
the fence. The rabbit lay under the fence. The bird was 
flying above the fence. Circle the picture that tells 
this story. 
11. Put your marker under row 11. Sallyts house has 
two windows in front and four on the side. Circle Sallyts 
house .• 
12. Put your marker under row ~2. John got a new 
top for Christmas. Jane got a bicycle~ while Carol got a 
sled. What did the boy get? 
13. Put your marker under row 13. Bill has had his 
pencil longer than Jane has had her hook., but Jack has had 
his crayons longest of all. Circle the newest object. 
14. Put your marker under row 14. There are three 
windows on the side of the house. The middle window is 
lower than the other two. Circle the picture that tells 
this story. 
15. Put your marker under row 15. 
shopping for mother. First she bought a 
a loaf of bread~ and last o:f all a cake., 
that tells this story. 
16. Put your marker under row 16. 
Christmas tree., Santa put a drum. To the 
he put a doll. On the other side., he put 
Circle the picture that tells this story. 
Karen went 
quart of milk~ then 
Circle the picture 
Under the 
right of the drum., 
a large ball. 
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17. Put your marker under row 17. Miss Olson told 
her class to put their rirst and last names on the top 
line of their paper. When they had finished~ she asked 
them to skip a line and make three small mts. Only one 
child did it correctly. Circle the correct paper. 
Turn to the next page. (Check to see that all have 
the correct page.) 
18. Put your marker under row 18. Jack went to see 
a circus parade. The first four animals he saw were an 
elephant) a horse).followed by a tiger) and last of all a 
bear. Circle the animal that came before the tiger. 
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:bYIMEDIATE RECALL 
A. Put your marker under row A. Point. (The 
teacher should be sure all children are on the correct row.) 
You see the picture of a pig~ a cat~ and a horse. I will 
read a sentence. After the sentence is finished~ you are 
to circle the picture that shows what you have just heard. 
We will do A and B together. The horse is in the field. 
Which of the three pictures should be circled? (Wait for 
the answer.) Yes~.the horse is the correct answer~ so you 
circle the horse. 
B. Put your marker under row B. Jack likes to 
play with his ball and bat. (Wait for the answer.) Yes~ 
the ball and bat is the right answer and should be~circled. 
You are to do the rest of the rows in the same way. I will 
read a sentence or sentences~ and you are to circle one 
picture in each row. Be sure you listen for I will not 
repeat. (Allow about five seconds for each answer.) 
1. Put your marker under row 1. Grandmother had· an 
old trunk. In the trunk she found~ first~ an old dress. 
Next she found an old key. The last thing grandmother 
found was an old cup. What did she find first? Circle. 
2. Put your marker under row 2. What did she find 
next? Circle. 
3. Put your marker under row 3. What was the last 
thing she found? Circle. 
4. Put your marker under row 4. Jane~ Sally~ and 
Susan went to the garden to pick flowers for their mothers. 
Jane picked two~ Sally picked four~ and Susan picked three. 
The mothers thought the flowers were very pretty. How many 
did Jane pick? Circle. 
5. Put your marker under row 5. How many did Sally 
pick? Circle. 
6. Put your marker under row 6. How many did Susan 
pick? Circle. 
7. Put your marker under row 7. Jimmy 
pets. Tippy is his dog~ and Tabby is his cat. 
and Jack are his turtles. Budge is his bird. 
picture that shows his turtles. 
likes his 
Pat~ Mike~ 
Circle the 
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Turn to the next page. (Check to see that all have 
the correct page.) 
8. Put your marker under row 8. There were three 
farmers who lived on small farms in the country. One grew 
only bananas~ one grew only carrots~ and one grew only 
apples. What did the first farmer grow? Circle. 
9. Put your marker under row 9. What did the next 
farmer grow? Circle. 
10. Put your marker under row 10. What did the last 
farmer grow? Circle. 
11. Put your marker under row 11. Jim and 
to play baseball and football~ although Jim likes 
the best~ while football is Tomts favorite sport. 
does Jim like to play? Circle. 
Tom like 
baseball 
What 
12. Put your marker under row 12. What does Tom like 
to play? Circle. 
13. Put your marker under row 13. John was at 
school. First he read a book. Then he drew a picture with 
his crayons. Then he went out to recess and played ball. 
What was the second thing that he used? Circle. 
14. Put your marker under the row with a balloon. 
(To the teacher--all numbers are to be read one figure at a 
time.) I will say a number. Look at me while I read it. 
The number is 4-5. Circle the number. 
15. Put your marker under the row with a cart. I 
will say a number. Look at me while I read it. The number 
is 6-9-3-6-9-6-1. Circle the number. 
16. Put your marker under the row with a square. I 
will say a number. Look at me while I read it. The number 
is 9-2-5~7-2-1-0. Circle ·the number • 
. 
Turn to the next page. (Check to see that all have 
the correct page.) 
17. Put your marker under the row with a kite. I 
will say a number. Look at me while I.read it. The number 
is 2-4-1-3-7-5-6-8 •.. Circle the number • 
.. 
.. ; 
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18. Put your marker under the row with a tree. I 
will say a number. Look at me while I read it. The number 
is 6-1-3-5-3-1-5-7-9.. Circle the number. 
19. Put your marker under the row with a flag. I 
will say a number. Look at me while I read it. The number 
is 4-9-8-3-2-7-0-0-3-1. Circle the numper. 
20. Put your marker under the row with a circle. I 
will say a number. Look at me while I read it. The number 
is 3-2-4-4-5-6-6-1-4~1. Circle the number. 
Turn to the n~xt page. (Check to see that all have 
the correct page.) 
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WORD MEANING 
A. Put your marker under row A. You will see the 
picture of a boat 3 a bookcaseJ and a sled. Which picture 
makes you think of the beach? YesJ a boat. Circle it. 
B. Put your marker under row B. What do you see? 
YesJ a capJ a catJ and a mitten. Circle the animal. The 
rest will be done in the same way. Listen carefully. 
1. Put your marker under row 1 and circle the 
picture of something that is .in the sky and moves fast. 
2. Put your marker under row 2 and circle the 
insect. 
3. Put your marker under row 3 and circle the 
magnet. 
4. Put you~ marker under row 4 and circle the 
picture that is different. 
5. Put your marker under row 5 and circle the 
vehicle. 
6. Put your· marker under row 6 and circle the 
infant. 
7. Put your marker under row 7 and circle the one 
that has a motor. 
Turn to the next page. (Check to see that all have 
the correct page.) 
8. Put your! marker under row 8 and circle the one 
who has a companion. 
9. Put your marker under row 9 and circle the 
picture of an entrance. 
10. Put your marker under row 10 and circle the 
picture that shows .solitude. 
11. Put your marker under row 11 and circle the 
pictures that are identical. 
12. Put your marker under row 12 and circle the 
picture that shows America. 
13. Put your marker under row 13 and circle the 
picture that shows a ruffle. 
14. Put you;r> marker under row 1.4 and circle the 
picture of something that will hold liquid. 
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